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Abstract  
Open and distance education is an educational programme whereby teacher and learners are 

separated in time and space, with minimal or no face-to-face contact, while teaching and 

learning is carried out through the use of the mass media. Learners are provided open access 

to education irrespective of location, age, sex or occupation and disadvantaged learners have 

access to education without restrictions. The paper defined open and distance education, 

distance learners and quality education. Open and distance education provide learners 

unrestricted access to learning, opportunities to work and study at a reduced cost, while 

utilizing instructional technologies for effective learning without having to travel over long 

distances to learn. These qualities are indications of the capabilities of open and distance 

education to provide learners an alternative access to quality education if properly 

implemented and managed. The paper was concluded with suggestions that open and distance 

education be integrated fully into the national education policy. Government and non-

governmental organization involvement in open and distance education be encouraged, while 

funding be equally improved. Modern instructional technologies should be introduced for 

effective learning and further ease learners’ problems. Certificates obtained from the 

programmes should be recognized like those from formal education programmes. 
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Introduction 

    Teaching and learning generally is characterized by a variety of programmes, methods 

and techniques that are usually influence by learners’ readiness and the desire to learn or 

participate in educational programmes that are relevant to their personal and collective needs. 

Teaching and learning in whatever form is never in a vacuum there are reasons why people 

learn a particular task or participate in a given educational activity. The desire to learn in 

adulthood is always propelled by intrinsic and extrinsic factors. Intrinsically, people 

sometimes learn because of the desire to satisfy emotional desires, esteem needs, ego needs 

and the need for self actualization. Extrinsically, most people learn because of the desire to 

meet occupational demands, fulfill economical responsibilities or meet societal demands. 

Therefore, in whatever manner or form learners decide to learn there are always motives 

behind such desires and in order to sustain the achievement of these desires there is need to 

formulate policies and programmes that will further enhance the achievement of those 

motives. It is in the light of the above that this paper sought to identify and discuss open and 

distance education as an alternative access to quality education in the country.      

 

Conceptual clarifications 

In order to have a grasp of the thrust of this paper some conceptual clarification were 

undertaken. 
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Open and distance education 

 Open learning is used to describe learning situations in which the learners have the 

flexibility to choose from a variety of options in relation to the time, place, instructional 

methods, modes of access and other factors related to their learning processes. It is 

understood from this dimension that open learning is a learning situation or process which is 

open to everyone under any circumstance at any place and time. Open learning also refers to 

any institution that offers a variety of choices to learners by giving them the opportunity to 

study and learn in ways that are independent of time and place and there are no restrictions on 

grounds of age, occupation.sex and as such learning under this mode is open to all.  

 Open and distance education on the other hand is an educational process whereby the 

teacher and learner are separated in time and space, with minimal or no face-to-face contact, 

while teaching and learning is usually carried out through the use of the mass media. Open 

and distance education (ODE) can thus be conceptualized as the teaching-learning process 

characterized by the non-contiguity of the teacher and student but facilitated through the use 

of a range of modern communication technological devices (Nwahunanya, 2004). It is also 

seen as an educational process in which a significant proportion of teaching and learning is 

conducted by someone removed in space and time from the learner.  

 Open and distance education is a mode of learning that uses a variety of media and 

technologies to provide and improve unrestricted access to good and quality education to 

large numbers of people either because they missed the opportunity earlier in life or because 

circumstances would not permit them to acquire education through the formal school system 

(Ofole, 2006). The above definition of open and distance education aptly captures the real 

essence of open and distance education which centres on assisting learners who were earlier 

in life constrained by some circumstances from learning in their disperse locations and time 

through the use of a variety of media and electronic devices. Open and distance education 

viewed from the perspective of Nwaga, (2007) is a system of instructional delivery whereby 

the learners who are separated in time and space from the teacher are provided open access to 

learn through the use of the mass media.  

 Open and distance education connotes teaching methods in which there is a physical 

separateness of the facilitator from the learners whereby the interactive as well as the pre-

active phase of teaching is conducted through print, mechanical and electronic devices (Dron 

& Anderson, 2011). Writing from the same perspective, Nwahunaya, (2004) opined that open 

and distance education is an educational process in which a reasonable portion of teaching is 

carried out by the facilitator who is removed in time and space from the learner. The author 

further asserted that this method of instructional delivery by the facilitator who is far apart 

from the learners is facilitated through the application of a variety of communication media 

and is open to all learners irrespective of social, economic or physical constraints. The author 

also established that distance education is distinct from other educational programmes 

because of the dependence on the mass media for teaching and learning which also allows the 

learner to learn at his own time and location. 

 

Who are Distance Learners? 

 Distance learners can be seen from the perspective of learners who consciously or 

non-formally engages in any distance education activity or activities with the intent to acquire 
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knowledge and skills in order to solve life problems. Distance learners may also constitute 

individual persons who engage in learning activities in which the facilitator and learners are 

separated in time and space whereby teaching and learning is accomplished through the use 

of mass media (Nzeneri, 2002). Distance learners engage in learning programmes that does 

not require the physical presence in a classroom for the purpose of learning, but learning is 

carried out through the use of the mass media which enables learners to effectively work and 

study. Distance learners are also seen as people who actively involved in the production 

process while at the same time engage in learning programmes with minimal or no face-to-

face contact with the facilitator (Kaino, 2008). Distance learners engage in adult education 

programme that a one-on-one contact between facilitator and learners is eliminated and 

instructional delivery is achieved through the mass media. Distance learners usually involved 

in learning programmes in order to improve their productivity, profession, acquisition of 

knowledge and skills without necessarily coming together within the four walls of a formal 

institution (Siddiqui, 2004). 

 Distance learners also display the readiness to accept responsibility for learning and 

also generate goals for their learning (Ayo, 2013). They are always ready to integrate course 

content with professional activities and also participate actively in group dynamics for the 

purposes of producing meaningful learning (Amaduike & Ubong, 2012). Alhassan, (2012) 

summed it up by stating that, distance learners are learners in programmes which involves a 

paradigm shift from traditional approaches in a formal institution to a more digital learning 

process which utilizes the mass media for instructional delivery. Distance learners are always 

ready to take responsibility to learn in online programmes in order to update their knowledge 

and acquire skills for the dual purpose of full personal advancement and community 

development. 

 Distance learners desire to learn in a formal school setting was initially hindered by 

occupational and other factors and are usually motivated by these earlier hindrances to enroll 

in distance education programmes where the use of a variety of instructional technology 

makes it possible for them to learn at work, without the barriers of time and space and at a 

minimal cost (Ofole, 2006). The implication is that distance learners’ participation in learning 

programmes is dependent on the ability of such programmes to address the problems that 

have previously prevented them from participating in formal school learning. Some of these 

problems include, the inability to combine work and study, the barriers of time and space, 

poor use of the instructional media to facilitate learning for learners in disperse locations and 

the cost of education (Ezimah, 2004).  

 In the same vein Selvam, (2009) viewed distance learners as adult learners who are 

distinct from other learners because of the separation from the facilitator in time and space. 

According to the author this separation is a major characteristic that set distance learners out 

as unique learners and also their ability to learn is dependent on the utilization of instructional 

technology for instructional delivery in order to overcome the physical separation from the 

facilitator. Salas, (2002) asserted that distance learners are learners who have the ability to 

learn anywhere and anytime as a result of effective information and communication 

technology application in the teaching-learning process. The implication of the above 

assertion is that distance learners do not need to change location or attend school on a regular 

or full-time basis in order to access education.  
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Meaning of Quality Education 

The concept quality cannot be subjected to a single and universally acceptable 

definition. The concept is defined subject to the circumstance surrounding its application. 

Quality can be seen in terms of products, services, educational inputs and outputs. Akpan 

(2008) viewed educational quality as appropriateness of purpose available to education and in 

a way it is the process of ensuring that the services provided conform to set standards. It is 

also a base line standard in educational measurement which is used to ensure that the 

educational services provided are in tandem with the laid down rules or scales. Holistically, 

quality in education could refer to the quality of students, teachers, instruction, available 

facilities for use in enhancing instructional delivery, the nature of educational programmes, 

the curriculum itself and the nature of student assessment.  

        Quality in educational practices involves the entire process of planning, 

implementing and assessing educational programmes and activities. This process can be 

categorized into quality of inputs, quality of process and that of outputs. Denga and Ekoja 

(2008) posits that correlates of quality schools and education include a safe and orderly 

environment, a good climate or tone of the school, high expectations of the public for success 

by students, a good school-home partnership, a clear and focused mission of the school, 

cordial students and staff relationship, regular supervision to ensure standards, effective 

administration and an effective retraining and mentoring process. According to the authors 

these are key elements required for enhancing quality in school. Quality assurance in 

education implies those actions that an educational institution undertakes to ensure that they 

provide required standard of education in order to produce quality manpower for national 

development (Onwuadi, 2015). 

 

Improving Access to Quality Education through Open and Distance Learning 

 Open and Distance education provides educational opportunities needed by anyone, 

anywhere and at anytime. Distance education provides increased educational opportunities to 

a larger population of learners in different situations and needs. This mode of learning 

expands the limited number of places available in countries where the demand for higher 

education largely exceeds the supply by traditional institutions (Siddiqui, 2004).  

 Essentially, open and distance education in all its ramifications aims at increasing 

access to learning opportunities by making education open to many people irrespective of 

age, sex, religion, location, qualification and time. In the same vein, Rao, (2008), opined that 

open and distance education provides opportunities for employees to effectively combine 

work and education which is one of the major challenges of adult learners who are in 

employments. Open and distance education programmes are systematically organized 

educational programmes that enable learners to engage in planned learning activities usually 

with the learners and facilitator separated in time and space, while learning is facilitated by 

the mass media (Emeka, 2008) 

 Instructional delivery in open and distance education through instructional media 

makes the programmes more flexible when compared with formal education in the 

classroom. The flexibility of distance education programmes provide opportunities for 

learners to learn at convenient times, locations, at affordable cost, and also make it possible 

for learners to combine work and study through online programmes (Yeboah, Abeka-Donkor 
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& Awuah, 2012). Open and distance learners’ decision to engage in distance education 

programmes is usually motivated by the desire to learn at their convenient time and pace in 

order to solve perceived occupational, social, economic, religious and political problems. The 

desire to solve perceived problems often determines the type of learning programme the 

learner engages in (Ouyang & Stanley, 2014). 

 Integration of work and study in distance education refers to the process in which 

learners in distance education programmers are provided opportunities to maintain an 

employment or work while studying without having to resign or abandon their studies 

(Richardson & Gbadamosi, 2014). Integration of work and study is a practice in distance 

education whereby learners who are engaged in an employment can also engage in 

educational activity without leaving the employment or discontinuing their studies. This 

practice is closely related to the concept of on-the-job training whereby workers undergo 

educational training in their related jobs with the intention of enhancing their productivity 

and improving their knowledge and skills (Ojokhetta, 2010).  

 Integration of work and study in distance education refers to a unique feature in 

distance education whereby learners can engage in work and study at the same time `without 

necessarily abandoning their jobs or studies (Shadzadi & Ahmad, 2011). The process of 

integration of work and study in distance education is facilitated by the fact that distance 

education is a mode of extension education which focuses on the delivery of instruction 

whereby the facilitator is separated in time and space from the learners and instructional 

delivery is enhanced through the use of the mass media. Integration of work and study in 

distance education involves instructional delivery to the distance learner who is confronted 

with the problem of working and studying (Selvam, 2009). According to the author it is one 

of the unique qualities of distance education programmes to provide opportunities to disperse 

learners who are constrained from learning because of occupational challenges. Distance 

education programmes by their design should provide workers opportunities to combine work 

and study for the purpose of enhancing their technical, vocational and practical skills required 

to function maximally in their given occupations. 

 As an educational mode distance education whose emphasis on the delivery of 

instructions to learners in their various location through the mass media has high economic 

advantage in terms of its ability to allow learners combine work and study thereby enhancing 

their job performance with a commiserate increment in income (Oludayo., Omonji., Uche & 

Nwadiafor, 2014). The primary concern of distance education is the creation of opportunities 

for learners to combine work and study for the purpose of improving their technical abilities 

and ultimately enhance their job performance (Nzeneri, 2002). Distance learners’ motivation 

to participate in distance education programmes hinges on the ability of the programmes to 

enable them effectively integrate work and study for the purpose of avoiding conflicts in their 

employments (Nduka-Ozo, 2016). This is basically to allow learners enhance their skills and 

job performance through the opportunity of integrating work and study. Therefore distance 

learners who enroll in distance education programmes do so because of the opportunities to 

integrate work and study.  

 The integration of work and study in distance education programmes is a way of 

encouraging learners to enroll in distance education programmes in order to avoid the conflict 

of study and work time (Siddiqui, 2004). The author stressed that the ability to integrate work 
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and study in distance education is further enhanced through the introduction of modern 

communication technologies which has improved distance education delivery systems. This 

opportunity allows workers to participate in the programmes while maintaining their jobs. 

The use of new technologies along with new instructional designs in distance education has 

repositioned distance education programmes to offer meaningful opportunities for learner 

who are gainfully employed to adequately work and study at the same time (Olanipekun & 

Aina, 2014).  

The ability of distance education to provide learners the opportunities to work and 

study through the flexibility of it programmes and the appropriate use of instructional 

technologies provide learners access to quality education irrespective of location and time 

(Aderinoye & Adeyemi, 2014). 

 Educational cost is the cost incurred by learners or their sponsors in the process of 

acquiring education. Educational cost is also referred to as the cost implication of education 

and it can be classified into two broad categories namely: academic and maintenance cost 

(Igbenedion & Adeyemi, 2013). Academic cost has to do with items of expenditure such as 

tuition fees, examination fees, library fees; cost of identity cards, dues and laboratory fees. 

Maintenance cost on the other hand, is concerned with personal cost such as cost of research 

project or thesis, feeding, accommodation and other sundry expenditures (Ugwulashi, 2012). 

According to the author learners’ ability to afford the cost of education is one of the major 

determinants of continuous participation in learning programmes. Therefore affordable 

educational cost refers to a situation where the cost of learning is made affordable to all 

learners without distinction (Ndakor, 2009).                       

 The concept of educational cost is the process of providing affordable educational 

opportunities for learners who are desirous to learn (Aguna, 2006). Affordable educational 

cost is primarily concerned with the provision of resources required for teaching and learning 

to the extent that every learner can afford, while economics of education is the summation of 

the relevance of education to learners, societal needs and the resources needed for the 

provision of education (Bollag & Overland, 2001). The concept of educational cost is 

therefore the cost implication required to access education (Akpa, 2002).  In other words, 

affordable educational cost has to with the cost (financial or material) of providing education 

by government, organizations and the recipient or guardian. Akpa concluded by stating that 

the cost of education is borne by both the institution and agency providing the educational 

services or the individual learner or the guardian. 

 The price for providing and accessing education is what is commonly referred to as 

educational cost (Efanga & Idante, 2014). The authors stated that educational cost include all 

the resources involved or utilized in the course of making education readily affordable by 

learners. Educational cost also includes the price paid by learners in the process of acquiring 

education. Efanga and Idante (2014) stated further that educational cost involves both direct 

and indirect costs. According to the authors direct educational cost includes all the resources 

and materials that are invested in the process of providing education by the relevant agencies. 

While indirect cost include the cost of education by the learners in the form of tuition fees, 

cloths, accommodation, reading materials, transportation, feeding and other miscellaneous 

expenditures. Both direct and indirect educational costs have serious implications for the 
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distance education learners who is encouraged to continue in the programme based on ability 

to afford the cost. 

 In distance education affordable educational cost refers to the ability to provide 

learners quality and affordable education, which can rejuvenate and improve learners’ 

participation in the programmes (Oladele, 2018). The author also asserted that distance 

education has therefore emerged in the face of this economic hardship as a way of 

reinventing affordable learning programmes for the benefit of the disadvantaged learners. 

Educational cost in distance education is a concept that is primarily concerned with learners’ 

ability to afford the cost of learning opportunities provided by distance education 

programmes (Sabates., Rose., Delprato & Alcott, 2018). Educational cost in distance 

education refers to the provision of educational opportunities to learners at an affordable cost. 

The affordable cost of education in distance education provide learners with opportunities to 

learn at a minimal cost basically due to the inability to afford educational cost in a formal 

school setting.  

 Mass media is the use of a variety of communication media to communicate with the 

general public and it is also communication process which implores both the print and the 

electronic media to reach a large number of a target audience (Nwana, 2008). The author 

further stated that there are two main categories of the mass media namely; the old and new 

electronic media. The old media includes; books, newspapers, handbills and journals. The 

new electronic media includes the internet, worldwide web, digital libraries, virtual libraries, 

video and teleconferencing, audio-visual chat rooms, interactive radio and television, 

educational portals and emails. The integration of the two categories of mass media use in 

distance education is the pivot upon which teaching and learning in distance education 

programmes revolves (Dabaj & Yetkin, 2011).  

 Writing on the use of mass media in the educational process, Ugwu and Oboegbulem 

(2011) opined that effective use of information and communication technology tools in 

educational programmes guarantees more access to information and a commiserate 

improvement in the teaching/learning experience in the new era of globalization.  The authors 

went further to state that, there is an important link between education and ICT in a society 

that is heavily dependent on an improvement in knowledge to meet the challenges of the 21st 

century. The link between the two is that utilization of modern instructional media in 

education potentially enhances teaching effectiveness and learning.  

The introduction and use of the mass media in distance education programmes has enhanced 

the whole process of instructional delivery from the correspondence dependent mode to a 

more efficient and digital mode (Nichols, 2010). The development has greatly improved the 

entire instructional delivery system in distance education and it has injected a balance in the 

education and training of learners (Ede, 2009).  Effective use of the mass media in distance 

education programmes has tremendously improved the process of instructional delivery, 

learners’ participation and performance in the programmes because of its ability to break the 

barriers of time and space thereby enhancing quality in the teaching-learning process 

(Ghande, 2009).  

Mass media use in modern distance education programmes is the fulcrum of 

operational efficiency and quality in instructional delivery (Cauble, 2015). The process has 

completely reorganized distance learning systems to the extent that time and space are no 
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longer barriers to distance learning. The introduction of modern and digital communication 

facilities has greatly enhanced the ability of distance learners to access education in spite of 

the time and space separating them from the facilitators (Mironov, 2014). The effective use of 

modern communication technologies in distance education has also simplified the process of 

transmission of reading materials to students. The process has equally improved students 

admission procedure, programme registration and registration of courses (Akpan, 2008).     

In their contribution to the effective use of the mass media in educational 

programmes, Odion., Agana and Gbaden (2003) posited that, the use of the mass media in 

educational delivery systems have positive implications for the teaching and learning process 

due to its capacity to transform teaching and learning for the purpose of creating easy access 

to knowledge and information. The use of mass media in distance education programmes 

enables students to carry out online registration, download course material and participate in 

live online lectures in order to bridge the physical gap between the facilitator and learners 

(Aguna, 2006).  The use of instructional media in distance education has driven e-learning in 

transforming the entire process, sharpened learners attention and made the learning more 

attractive (Adamu, 2006). 

One major quality of distance education is the ability to ensure that education is 

carried to learners who are in remote locations outside the walls of a formal institution. 

Distance education serves as a means of providing educational opportunities to people who 

are constrained by location, time and space. Distance education takes education to people 

who ordinarily would not have had access to education due to the obstacles posed by time 

and space (Mbukusa, Kibuule & Lates, 2017). 

 Distance learners in remote locations have been deprived opportunities to learn in 

formal school due to constraints of having to change location, travel for hours and over long 

distances in order to learn. The deprivation is occasioned by the inability of formal school 

learning to ameliorate distance learners constraints of learning from their remote locations 

(Mapuva and Muyengwa, 2009). The authors further stressed that learners who had attempted 

to learn in formal school and dropout because of the constraints of breaking the barriers of 

time and space are provided renewed opportunities to continue learning by distance education 

programmes. Most learners who re-enter distance learning programmes did that basically 

because of the opportunities provided by current distance education programmes to break the 

barriers of time and space thereby making education readily accessible to learners who have 

been deprived by the remote nature of their locations.  

Prior to the introduction of distance education, the inability of learners in remote 

locations to access education was attributed to the inability of formal education to address 

their educational challenges associated with time and space (Nwogu, 2015). The author 

further stated that to effectively address the barriers of time and space in distance learning 

there is need to urgently explore new and complementary routes to learning for the deprived 

learners. Learners must therefore be provided alternative routes to learn at anytime, 

anywhere, irrespective of the barriers posed by time and space.  

 In order to provide deprived learners alternative routes to learning distance education 

programmes require effective use of communication media to break the barriers of time and 

space imposed by remote locations. In view of the challenges of breaking the barriers of time 

and space distance education programmes need to introduce mass media facilities with 
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multiple functions in order to provide education outside the formal system (Nwogu, 2015). 

The ability of distance education programmes through the use of appropriate mass media 

facilities to take education to learners faced with the problems created by remote locations, 

will enable learners break the barriers of time and space (Yetkins, 2011). The author further 

stressed that institutions of higher learning and other training institutes are gradually shifting 

to combine distance education programmes with abilities to break the barriers of time and 

space through the use of advanced communication technologies in instructional delivery.  

 The application of telecommunication technologies in distance education makes it 

possible to transmit learning to distance learners beyond the physical distance and space. It is 

in the same vein that Mapuva and Mulengwa (2009) stated that both full and part-time 

learners can now partake in their chosen study programme from varying locations and can 

also access learning resource and experience easily. The authors further emphasized that the 

use of advanced technology has made it possible for learners who had earlier in life been 

deprived access to higher education to study at locations and time that best suits their needs. 

Effective use of communication technologies in distance education programmes provides the 

programmes with the potentials of breaking the barriers of studying anytime and anywhere 

(Yusuf & Falade, 2005). The authors went on to posit that the breaking of the physical 

barriers in distance education has opened up education to a large number of diverse learners 

who had previously been deprived opportunities to learn. 

 

Conclusion 

 As an educational enterprise distance education dates back to the era of 

correspondence studies whereby programmes were designed to reach diverse people with 

educational needs who were removed from areas where education was accessible through 

mails. Like other educational programmes distance education basically focuses on opening 

access to education and training, freeing learners from the constraints of time and space, and 

offering flexible learning opportunities to individuals and group of learners at a minimal cost. 

The programmes take education to dispersed learners who are separated in time and space 

from the facilitators and it is a learning mode that has the qualities to break barriers caused by 

location, time and space; thus facilitating lifelong learning. Distance education programmes 

whether independent or single mode, dual mode and integrated mode are basically designed 

to provide easy access to educational opportunities to learners irrespective of time and 

locations. In spite of the seeming differences in the types of programmes and learning modes 

distance education programmes provide learners opportunities to integrate work and study, 

affordable educational cost, effective use of mass media and break barriers of time and space. 

Distance education programmes offer learners a way to overcome the separation between 

facilitators and learners through the distribution of rich reading materials, use of mass media 

for instructional delivery, enhance learners’ ability to work and study, provide affordable 

education and learners support services. In view of these qualities if properly implemented 

open and distance education programmes can provide learning opportunities to learners in 

their disadvantaged locations an alternative route to quality education.  
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Suggestions 

In order to ensure that open and distance education programmes provides alternative 

access to quality education in the country the following suggestions were made:  

1.   Open and distance education programmes should be fully integrated in the national 

education          policy. 

2. Government and Non-Governmental Organizations should be fully involved in the 

implementation and funding of open and distance education programmes.  

3.   Open and distance education programmes should ensure adequate and appropriate 

integration of modern instructional technologies in order to enable learners overcome the 

challenges of location, occupation, time and educational cost. 

4.  Open and distance education programmes should be accorded the same recognition like 

formal education programmes. 
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